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How does one spell relief? In the evaluation business, only when °
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.the job.is done. While it was fun to walk the ‘production tightrope between

a technical evaluation text (there are mauy on the market) and a complete

do—it-you:sélf guidebook_(runnine into hundreds of peges), the.result is a

~
Y

hooklet des}igned to bridge felt gap~ between evaluation theorv and prac-

-

tice. For the technical assistance, suggestions, and comments which. \
e

were needed to produce this document, tribut is certainly due. Dr. Stev
. .

Horwitz of the Regional I Te{chni‘cal Assistance_Center provided a_dvice,l ‘

3 .

encouragenient-, and a3 critical analysis which can best be described as a
post graduate course in statisﬁ:\s; one which'sent this writefrb'ack, and on

13

several ogcasions, to the drawing board. His cqlleague at the ‘University
~ of Rhode Island's Curriculum Dev lopment and Service Center Dr. Jennifer )

Green gave many-insightful technical comments. ‘Connecticut Title 1

Consultant Alice Bordonaxjd provided equally useful suggestions -and particu=

N
-

larly in the area of fieldvpracticality. Layouts and illustrations were
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provided by Garole Cafso.. Finally, crecit for translating numerous hen- ‘
- . ‘ ¢ T 4v'. ‘ a ’ : . " * !
‘s_cratchings into a dec;ipherable manuscrigt goes to Judie Shea. For th'er_

. . o
" problem areas, the responsibility lies with the author.
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', AN IRIT DIRECTOR'S GUIDE TO EFFECTIVE EVALUATION ‘- —,

\ A\ . -

Teams family. We feel certain that your youngsters, their‘teachers, and_
their pargnts will like the IRIT and will be pleased y'vith the educational
- ¥ i . ) . : . . 4 N
e - , < :

growfh which it prodﬁces.

v

¥ -

~

Did you know that the original Hartford IRIT was started in' 1965 and

N - X
.is .still going strong? While we won't dwell on past accomplishments, there

i ¢ . . ¢ Y
is an historical point to be made: because the first IRIT program was started
with Title I and State compensatory. monies, an evaluation was required from
the outset. It was t-bis'. requirement which enabled the IRIT to qualify for

~

' federal recognition as éarly as 1969. You, too, may be in the same positioh
where an evaluation is required. Even if an evaluation is not r.equired by

your dist'rigt, it is a gqod idea to evaluate just the same. .
"Why s'ho‘uld I evaluate? ' And w_hét's in it for me? l}ight now, money

for e&cation is tight.  In consequence, taxpayers want to know if a program

»

is working and if it is worth the dollars which are being spent.

. " . . o R . . ¢
Taxpayers also want to look at program resuylts so as to capitalize

[

on strengths and correct obvious weaknesses. ..

N

Of course, there is always that reporting requirement; sometimes it
® v, . [ .

LY . - . o . ‘.
i$ to a funding agencybpt often to parents, teachers, the Board of Education,

L Y

3 . . r.

’,

and thé general publie as well. | e

But how do I get a useful evaluation? First, let's look at the facts.

3

T ’ . s N %

Co'r'lgratulations. .And welcome to the Intensive Reading Instructional -~

T
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. - The;e i5 no one correct appfdach to an evaluation. -* R
‘ - To be useful, an evaluation r};sponds to the needs of its .. 7
o o o audien_des,_ to prog‘ram conc;ms,, issdes.andobjlectives. '
- No evaiuation is perfect. Al‘most eQen evaluation has at
_ 3 o ,
. leasrt some methodol_ogical problems.- .in the insfrum'emts, with
the procedures, and with the ,abplicatior; of the res-u°1:‘.s to the ‘3
constraints of thewreal world. . o® i . - f
- - Eve'luatior; is not research, While there are many simila;‘it.iesh _
. \ - begween the two, resea~rcrA1ers want to draw geder_al eonclusioqs,
while 'eva]:uaf-dfs want to facilitate spe;ific deqisibns. ' . _
o - : p o
Let's exaﬁline_ our facts more closely. ilost evaluators _will tell you
.thdt anlevalu'ation i‘s' a syéteméti.c'way to asse‘sg‘edu%atidna.l worth. . They
will also tell ﬂfiou that the main purpose szr dlost evélu.'at‘ions is to_.help make
. a program be£ter. Evaluations bro?ide iﬁfdrmation for decis_ion—making }by
‘ the ?;oject st.aft, the aidminis.tration, the Board o_f.“Educationf the fundir;g
_ |a.genc.y and sometimes even'the bare'nts.-"‘ L ' )
Wh1le no.one evaluatlon Wlll. prov1de all the dec1s1dn making, mfoorma—
tion Whlc;ll is needed by these audlonces =most evaluatmhs will be a1med at
7
one or more target groups. Since evaluations are usually® mtended to help .
‘ ' .staff make program 1mprovemedts, a.n evaluat1on shguld be geared to ‘this _ \?
A o audience and their needs considered-. . ‘ | . |

s - -

! | An IRIT evaluation should provide necessary information to your own
: ’ . ’ ] .

Y
..
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a&lmiqistratign and to your funding.agénck{ Both au‘d;ie\nces want t'odknow
hpw"the money is being spent,” how-it ‘¢an bn spent. more-effectively, ard

- °

~ how acim}mstratwe and managementelements can be improved.. Since both |
' audiences are more concemed with fnan,agerial and _poliby décisions,; the

information_ needed i3 less detailed than thatrequired by the project staff.

Even if the evaluation is designed yto meet the needs of the project staff, it

should also attend to the requirements of these o:thei- audiences.
. . :

Ky

- f . . ' .
Ther~ is no one approach to the evaluation of a compensatory:program

such aé the IRIT. ‘However, there are some suggestions.
. .. A * ‘ . N _ B . :.,‘ .
, 'should deal with the stated program objectives and with the implied objec-

° .

tives as well. Since the IRIT wgé dc.cigned to improve reading ach-ievemént,.

abpropriat’e measures of reading achievement are needed. If your IR«I%;SV

attempting to motivate youngsters to read books on their own time and if

this area constitutes a major program- thrust, this area should be éjocus of
. A Y c . . : . w

>

the evaluation, whether or not an objectiv'e' has been stated.

__The evaluators' cre'é'd: if there was one, would ‘pfobpably"be Murphy's

Law...if things can go Wréng', th.ey will. Murphy's .Law_ will 'usually Gon-
found even the best evaluation. 'Wiw the be\_st of planning, a perfect

evaluation’'is almost impossible.' Even éo, the idea is to use the best’@

model, the best instruments, and.the best methodology possible and tailor

“these to fit into the real world. This is not as difficult as it may at vfi(‘rst ..
. J .

seem. Since the IRIT is a relatively straightfofward pfogram_ (so far as

A .

/
¢
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An IRIT evaluation -
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“"ancswered.

school district's oround rules. -, ' o

NE 2NN .
; . .
y . a .

-
-

- evaluations are concerned), a series
of usable models can be suggested.

' _For those who wish to delve more

e

deeply into the eyaluation business
. _or 'woula like to know:more about’

evaluation theory, models , and

¢

methodology, several references

have been listed in the appendix.
Y , A

The' Real V\;orld of Evaluation-

Before you sit down to work -
™ - out,an_eveluagion plan, there are
. several qliestioﬁs which must be )

o

7 . ~7 7 i
" -
What is vour district's policy conceming,e_vgaluati.ons? ‘Are there *

[ . . RN .
. -~ P . '
a series of “canned” procedures which must be followed? Or are
C ) ’ Y .
you free to go it alone? R

* )

How is your prOJect funded'? ‘While each outslde funding source

8

has its own set of evaluat1on requ1rements most are qulte s1m11ar
Ydu should be aware of any spemﬁcs whrch apply to your prolect
I, 0

‘and follow the funding rules.

LS

>
-5

What evaluation resources are %avallable to you’?' Is there an C

_4- w

These juestions attend to vour own situation and to yout local \

e

-



‘ . ' . R . -
evaluatior office which -will assume full responsibility £or the

total evaluation‘effort, or Wi_ll you have only the-resources that

°

. ' . you can beg, borrow, or steal? FSr evaluation purposes,
: t « A ‘ ’ v -

. .

~

resources are usually-classified in terms of time, money, facil-

ities, personnel, and techniga_l expertise. -
-. What other kinds of questions'do you need to have answered.
For example, you will need to identify your audien_ces and their

- ~infoimation necds. These questions and answers must be'iden-

o

"

o “tified on the. basis of local needs. ° .
Once the applicable ground rules have been determined, it ie time
tou-bégin thinkin'g' about an evaluation approach which will afjcend to your
IRIT audienc.  Let's first discuss several evaluation terms and concepts. -
The ev'alfu'étion literature\ often refers to éum’mative zproduct) "ind formative

Y

[ . . - 5
(proc¢ess)-evaluatioris. A product.or summative evaluation ¢..amines out- -

puts derived from measuring the behavioral objectives specified in your

. ' program or your funding proposal. A product-evaluation examines instruc-. .
' : c - \

tional impact on the program's clients: the pupils, teachers, and parents.

. A product evaluation looks at outputs in relation to the services which

' ) were_provided. . ' :

-\ thmativé or pro_ceg's evaluation is concemeq_with how a program
. " works and what procgsé'es are used to bring about client change. A process - ¢
- . . . e . .u N B . ' , Yoo
* . evaluation is particularly -impartant to:a developmental program since it is_
o o ’ o i L '

Rd - . o R}




- important for decision makers not only to know what has happened, but -

how. Since the IRIT is an established exempl'ary prografn, a process

~ funded services run the gamut of instructional prdgrams, approaches, and

properly administered. Test scores must be recorded .in a common manner,

variety of sources.,

0

\

’

e

evatuation will have limited impact updn the p;‘ogrém . This is why this . - ‘

*

booklet focuses primarily on evaluating progi'am outcom_.es."

-

Title I, like most federal programs requires an a}nual evaluétipn:

N ’
. -
0 i

At the very 1'east, this evaluation must include pre-and post-test scores. .
Annual Title I evaluations also require the reporting of various kinds of

v

information. . .program costs, the number of staff hired, the number of
’ ]

youngsters served, and other evidences‘of program effort.

‘s L .

Title I is the largest federally-fiinded education program. Its .

. L

target aydiences. Becaﬁs? of this size and ciom'pllexity, Title I .p"rég;"amé
. - . .- e . ¢,
are required to use-a rigorous evaluation model.. These models were |
designed to assess the impact of ‘Title I'funding natiqnwidé. With few -

- ’

e'xc‘:‘eptions, tée models require the use of standardized tests that are

”

-

and co'mpa'tible pre and post test data must be obtained. .The Title.I

. o ) B ] ”~ -
models. were designed to focus only on test data and must be supplemente

with =dditional information for local-school district use. The Title I models,

however, are suitable for use with IRIT _prbérams wjhAich are funded from a.

-

) .

LY

?
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' L Title I Evaluation Models
. " 1Y = - 1

» . . e 2 . "
- The basic Title I evalyation’ scheme employs one of three models.
’ A | . | ‘ -

. The ‘models are designed to help answer the question, "How much more did
~. " the students learn with classroom instruction and IRIT services than they
‘ R . < s - T t '

. ¢ .
would have learned with classroom instruction alone?" Test score-
~ : [ %3

ins -

attributable to the IRIT treafment are defined as thg difference betweep-the

‘ »

s IRIT group's performance on a post-tréatment test and an estimate of what

*

the petformance cn the same test would have been if the group diqd not - .

*  receive i:'he‘ IRIT treatment. The measure of IRIT impact is the observed - .
* post~-treatment performance minus the expected no;tre'a'trr}ent performance. :

' . o .o .
' ' IRIT impact looks like this:

Vd -
IRIT < IRIT _ . EXPECTED . i~
. Impact = - OBSERVED - °~ CLASSROOM
v - EFFECT -« (NO IRIT) i
! EFFEGT . .

- A - : >

The observed post-treatment performance is always the mean or

median post:tes't score of the IRIT treatment group. The no-treatment

‘expectation is determined byl{xsing one of the three Title I eval\uétion models .

L -Model A: Norm-Ref_er"fenced Design

. The n_on_n-referer'i'ced design assumes that, without the special IRIT

,treatme_nt, the pupils as a group'would have maintained the same relative .
status to a local or national 'nor‘;n group from pre-test to p'ost-—tiest. The

g;oup'g'average pre-test p'ercent'ile is not ekpected'_vto change if no special

)

<

.‘ _7- .
‘% . 4 | ’ ' C




B}

_ rank which corresponds to the gro‘ﬁp's mean post-—test'score.

»

J wl'}en\‘ the norm data were originally collected.

" The design assu\rrie's that both the

. : BTSN
- ‘s,

tg'eat}xent;is provided The groub pre-test percentile_is7expected- fo be the

treatment occurred.

N

same as the group's post-test pdrcemtile if no IRIT

. . . : i
The Qbserved post treatment performance is simply the percentile \

a | !

g i

' e

. p .
post-test percentile is higher

than the pretest percentile, it may be '
assumed that the improvément resulfed from IRIT participatiorr.. .

»
-

, . While the Model A norm-referenced design can be used with normed
\ . , . ' . Y i ,‘ .
or unnormed te’sts, we re_'c-:ommen'd pre and post testing with the

appropriate
— . Ao -

o
L

form and level of a nationally normed e;chieve_me'nt (fest. ,_Thi.s testing

" should take plac\e at times whigh are as élc}se as possible,to the dates
) $ e o - * Co. . . : I 4 .
‘Most tests are normed in

]
- .

N . o Y .
the spring and in the ‘fall. Thus, fall to spring’, or spr‘ing to spring testing

"

& - -

for 'ea'ci.h IRIT cycle is recpmm_énded. .

Model é Gdntrol_Group Design

3

4 »
The control group, or

) H
. . . ¢ . oL
research design model requires that

¢ o

the'same standardized achieyemert

test is giveh to both an 'IRIT,'frea_t—- s
. Yy o
ment group grfd a com_parable group” |

orf a pre and post service basis. !
R 4

_ S o
treatment and control groups are

3

If the grou]ﬁ\'s T
! .
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*a

tive. The control group model compares treatment grbup data with the same
ble gro'uphbf

kii‘xds"of data whic
sters in the-.same” sehool or district, © The cont
. ) ‘ " . . U

powerful "mo'del. It assumes that the only difference betfwee._n the two

»

\

\
\

“

-

-

-

y
groups will

ante provides a cherﬁful -argument that the IRIT program haé m

-

.

be thé IRIT treatment.

N "di_fferen“ce-.

°
|

I3

3

The key to Model B success is to select control and t

-

Thus, a superiér IRI

\

which are tomparable. The problem is that the
the treatment and to the control

groups is to randomly &sSign youngsters to

. "group. In a‘public school thiﬁ procedure is’ ofjt_en'impossikile, impr
illegal. As a donsequence, most Titie {

’

. °£'§
Y+

‘A

may

'fegources, tl:le Mo'de'J,B should certairily be considered.

4

-

‘? ¢ P - -
~ 'programs do no& use this mode} desp

o
\
\

\

r

_ be the model of choic
,  of evaluative expertise and the services of @ computer. If you have these

{« .

1

nder Title I funding possibly
ite its rigor and power.

© fact, there are'some techniques

. problems associated with 'random-

v

-

h have been obtained from a c9mp'a§_a
rol group 'design.is a very
i r . .

r-

]

I

|

h}

ade the .

13

e, its implementation requires a

$ .
reatment groups

.

is 'superiof to that of the contrQl group, the IRIT program has been effec-

-

LY

essentially the same. _If the IRIT treatment group's post-test performance '

¥

raét

-~

>

young-

ical,
%

For th'eAIRIT p'rqgram,' the Model B picture is much mofe/.'rpsy.

\f

-t

\

- -

3e‘st°wa'y to equatg ,thes'el

r

In

T po{st-test perform- -

A

Kl

Y

w\k}l\ch can be used %o eti}rxinafe mahy of the -
sampling: While thé control group design '
rather ﬁigl‘{level !

i



Model C: Special Regress1on Design o 4

W1th the regress1on des1gn an IRIT treatment group and-a superior ©
comparison'group are formed from one "intact" group on the basis of a pre
. ’ - Ve
test cut-off score. The special regression design projects expected perform-

ance scores for both the IRIT treatment and the IRIT comparison group using

a statistical procedure. A selection test-is given to all eligible pupils.

Students falling below the cut-off score are placed in the IRIT treatment

group, while those scoring above the cutoff are used as the comparison

group. If the obtained IRIT group score is 'Higher than the statistically
-predicted comparison group score, it can be assumed that the IRIT treat-

ment. made the' difference
While' Model C is somewhat more;"po-werful thann Model A, its use
aould ﬁresent a nn.mber of pratalems'. As w-i:th.Model B, the use of Model C
.~ requires é‘ fairly high level of eva.luative expertise and .the services of a
. computef ) ;‘Si‘nc;e the special regression design represents a mathematical

L}

model, the reported results may_have limited acceptability to an audience

" -that does not understandor trust statistics. | o
‘c . Model C has two additional featur-es-_-v'vhich should be considered.
;;;)4‘_' 4 - Rt o .
Wil The design provide-s for' the use of two different but correlated achi_evement

tests for pre and post testmg and does not reqmre the administration of

0
-~

tests at the usual“norming times. Wh11e testing flexibility and the power of

N the statilstical procedure make M\qdel C the second treatment of cheice of

<
—
T~

. < ’ i \\\
. - -10- T




the three models prese‘nted, we

a ' c
suggest the use.of one rather than
two achievement tests if only to
increase the local acceptance of.

the pre sented data.

P

Choosmg an Evaluat1on Model

-/ ‘Models A, B, and C differ
/' " in terms of technical rigor and ease o o
o_f' implementation. The more rigor- -

N ous the design, the more difficult

-

the design may be to implement.
‘Model Avis a very simple design
which compares pre to post IRIT treatment gains with‘.test norms'usingthe
_test norming -group as the comparison gropr.., Wnile it is possible to deter-
- ) mine differences between IRIT group and norming'c'group data, the nature of
the d1fferences cannot be determlned or compensated for, Slnce Model A
compares local IRIT data with national norm data, and not W1th data from
other local groups, a call for add1t1onai local testing m1ght be expected.
Model C, the spec1a1 regression rnodel is a- more powerful des1gn
‘than Model A. It compensates for initial test differences between groups .
using stat1st1cal techniques. Since results are. dependent on the stat1St1oal _

treatment of data, the resulting data may not be accepted at the local level.

-11- — /
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Writing an easily ‘understood Model C report-may also present some prob-

> ]
lems. :

Model B, the control group model, is the most rigorotis of the three

evaluation designs. Its techmcal mer1t depends on the slmllarity of the
o)

treatment and control groups, a s1m11ar1ty wh1ch best occurs' when pupils

are drawn from a su;gle populatlon and are randomly a551gned to the two '

groups. Random samphng is not usually pract1ca1 ina public school sxtua-

tion. There are, however, some pract1ca1 ways to deal with this. probl/m

Using ‘Model B . —

- —

s

You- should now. beaware that the control group riesign whfle a
powerful one, can be difficult to tmplement in its pure form. The rontrol
and IRIT treatment groups must be comparable for the model to work. - Even
if you were to randomly assign youngsters to treatment aind control grodps '
these assignments< would probably go agamst the g'ram of the teachers
It was they who idehtified the students with the greatest needs, and it 1s~'
these same teachers who want those needs to be met. Inall probability,
your Title I office would also veto this procedure sinoe the most needy
students must be serviced first. Arid finally, in a school settirhlg it is

almost impossible to ensure that control and treatmc*tt groxips are exposed

to the same educational experiences with only one treatment grou_p

differe?ce. .the services of the IRIT Happlly, it may be poss1b1e to

avoid all of these problems. To do th1s, we should first review some of

-12-
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the essentials of the IRIT. . DR . e /‘\;
j

Your IRIT proposal probably lists three behavioral objectives which
e . .

These objectives may be modified or supplemented
5 . i}

. AW
‘need to be measured. ‘
a
. \ "

-
N

to meet local needs.
IRIT cycle participants will demonstra'te reading skill improve-

1.
ment beyond that which could be expected without program

- ' :
participation.
IRIT pupils will read’ at least three boqks per month or nine % o

2.

, books per cycle.
'}a 75% of :the IRIT pwpils "will be able to write simple sentences
h ;'1\_\ |

independently at their own level of achievement
Normally, pupils in cycles 1, 2 and

Let's look at the testing plan

3 of an IRIT p}ogram are given'a stand'ardilzed achievement test at the
In Hartford, the vocabulary :and

_x};eginning of their rbkspective cycles
reading comprehension subtests of the Califomi‘a Achievement Tests /
. B !

.

I

(CAT-70) are used. At tfie end of Iea‘ch cycle, some 68 to 70 days after |
. ) | | S |

pre testing, the pupils are post-tested with t‘he CA?’!7O on the same tee't
oo

level w1th\ either the same or an alternatg, teet form.
In addition to the begmmng and end/ of cycle CAT-70 testmg, /
another set.of reading ach1evemen+ test sct;res is needed to ‘avoid thosfs
This )éest should mclude the total

"Model B group select1on problems
)In Haf’tford

population of youngstefs who are eligible for the IRIT program
. I

!

13~ |
- /




&

these scores are obtained from ‘the city-wide spring testmg While Hart-

'ford uses the Metropolitan Achievement Test 1970 Edltlon*(MAT 70), word.

: 7
knowledge and reading comprehensron subtest scores from the sprmg crty—

test is givén as close as possrBle to the time of normmg ,

>

w1de testr?, other standardized tests may be used Note th@t the 01ty—w1de

Hartfoxd's test plan looks hke thxs Al} Hartford youngsters are

i ’ \
®

tested in the spring with the MAT-70, while only he IRIT students rece1ve

pre to post cycle CAT-70 testing.

 SCHOOL YEAR IRIT TESTING

.. . : i ?
( CITY-WIDE SR N  CITY-WIDE
PRING - o © SPRING
AT-701 . - MAT-70
FALL
¥ ~ {ToaT-70 o
= | - | ovcie1 g
- car-70 | ~
& B . © WINTER :
‘, | car-70
<+ . |  CYCLE 2 :
- | car-70 | -
kl
~ CAT-70 - -
e , ; * CYCLE 3 j B
’ a T car-70 | T \
- MAT-70 S ' . MAT-70
-14- T .
/
; - 17




.. . ) . . ‘\
Once achievement te{_ S are giveny the scores must be converted
- B ¢

to meaningful informatidn. To do this, a series of'steps are followed.

H . y ' ' , : A ' .
Several of these steps, invol%, statistical procedures and can be completed

more accuratelj’? and easily using computer f'acillities.‘ The procedures.are
straightforward and are contained in almost ariy statistical "package" s0

that suitable computer services should not be a problem.. So_me’ suggestions -

. \ ) o
for recording the varigu‘s data tn aformat which can be converted easily to
‘ . f . '
computer punch cards or tapes are contained in the appendix.

. ‘ -~ -
Let's review the original Hartford IRIT data analyses. The analyses

. B \ ) . ~
. .

meet Model A reporting requirements.'and are typical of the Title I test score
data which are available in many districts‘i These analyses are also

. ) - o LA , .
required for the usé of Model B. ."I‘o simplif}} this'réview, we have repro-

.

duced an IRIT testing pattern where the MAT-70 is used as a dity-wide

Sprihg pre-test, while CAT—?QS- are giwen at the beginning and end of each
' . w"' | o L o z
IRIT cycle. We have also coded the testing times for ease in interpreta-

’\

t1on. For example CAT-70 testhg at the begmnmg of the f1rst cycle has

Y

b

been labe}ed CAT- 1 at the end of cycle 1, CAT- 2 at the beginning of cycle -

2, CAT-3, etc. MAT—*?O test scores -wh1ch have been used-as pre tests

are shown as MAT 1: wh11e the end of ?ear MAT—?O tests Wthh may be

used as a subseQ’uent cycle's pra tesL have been labeled MAT- 2.

. €
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.
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" In Hartford the MAT is used as only one factor 1n the stude'nt selec-

tion process MAT scores are often used to venfy placements wh1ch are
I

made on the basis of a more "comprehensive set of test and performance‘

. . . . . 3 )
,_,_data. CAT scores may be used to remove a|youngster wh‘o is improperly

pla‘ced- This procedure. may.vary"somewhat from the rigor of the models
- AN

wherein one test 1s\used to select and another is used to pre test. From a

pract1ca1 standpomt\the prdcedures used are reasonable and adequate for
‘e g
use with ModelsA and B. Model C required placement on the basis of a

selection test cut-off score alone. L .



Step_I J
5 ' ' ’ o 2 °

Pre to.post cycle and spring to spring standard scores must be -

matched: by cy'c_le, by grade and by subtest, This matching can be done
’ ‘ . e ' . : ’ \ -

. by computer. - _ CoL )

‘Step 2 ' . - .

~

"

~ Comparisons of the, matched pre to post cycle standard.scores and

¥
-

the matching spring to spring 'stangiard scor_eks can be made using a related

‘t-test at the .05 level of confidgnce. These analyses wil; help. you tg

°

¢ detemine whether.,&he reported mean ch‘&fnge 1s in all p“ro'babilit}r a real one

¢

i or‘whether it has come about more likely as the result of chance: Remember,

3
.

" no eva_luat'ion-is perfect. N'on"’na'lly, this analysis will yield mean‘or éVérage
f\v. . ’ . . . R . .
? " . < .

scores and standard deviations (SD). The standard deviation gives you.
. i'nformatioﬁ régarding the amount of dispersion of the individual scores
» . » © ? ©a ! .

" sfrom the mean so that you can se€ whether the scores have tightened up or
N 4 [} \ . v . = .
have tended to move in one or more directions. If the resultant t-store is
. ) - ) /

compared with the f—value’ table found in-v{rtually ‘every sta#:is_tids book

- _ . ' } R R <
. _and éxceeds the .05 level, then in all probability tie mean score charige

«

\
& - - - ©

- was a real one in 95 cut of 100 cases. 'Comput'er services will provide you
: - R - = s . - . . N i

f $ ‘ . . . .. - .
with any-number of analyses on the basis of'the data which are presented:

by gréde,, by cycle, by grade withi.n'cycl'e, and for the program as a whole

’

i N /
‘ on both the CAT-70 and the MAT-70. - f
. . . 3‘ ! TN

B . / v
~For IRIT programs that do nof wish to use Model B, ‘the néxt step

3 -

.. . . . . -

PR - -17- ¢ N
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." ' '.)' . : ‘ . -
is to interpret and report, the data in accordance with Title I instru/ctions

©

and w1th local ground rules. To meet Title I reporting requirements pub-
lishers' manuals should be used to convert mean spring to spr1ng MAT 70
test standard scores to percent11es usmg the norms which were estabhshed

- for the spring. .The mean percentlles are equated with Normal Curv ‘Equw—
Y
alents (NCEs) and changes in NCEs from spring to spr1ng are reported

c e \

Th1s procedure is spelrec’ out in Step S. In add1t1on other
*’u

be reported as needed by your school d1str1ct or as requested b cur state.

° " Two%autions ai"e"‘in order. Model*s A and B require that test data is

‘»

collected at times. wh1ch closely c01nc1de W1th the fall and/or spring norm-

ing dates. The models also suggest that ‘a separate test is used for
student selection and for pre~-testing. Whe'n the same test is used for

T : . A
student selection and for p&rer-testing as in Hahrtford's spring to spring.
‘MAT 70 test model, an adjustment or regressio|n formula can he used to -’

-

adJust the data so’as to co1ncrde with fall to spnng norms. This adjust- ’

ment represents a mod1f1cat1on to the models. Fpr’Title I projects, the

. - - ‘ . R ' .
. ad)ustment may have to be approved by your state Sinqe the pre to post ’

cycle CAT ~70 data were not collected at the fall and spring norm1ng po1nts, '

\\

no attempt should be made to convert the standard scores either to percen-
tiles or to _NCEs. Rather, t-scores, means, and standard dev1at1ons may
be the statistics of choice. , i

. - B ' ‘

L 11
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Step 3 ' o
. ! n

Here we go into Model Bh-'Dé you remember that Mode B requires

-

L4

a .r_andorhl'ylselectecj g:cjhtrol group? , For the IRIT program this is not
! i _ Lo e : N

necessary. The cycles can act as their awn controls. e

" "Look at the following diagram. If each of the cycles can be equated -

% o , . R

: with each othei‘i-qn the basis of a spring MAT—_?O”'test.score using a standard |
statistical procedure cdlled analysis of variance (ANOVA), and aﬂssuming o
. S . ’ ) - . . N

‘that the IRIT willvh_a_ve avd\evvcided impact on instruction, é}}cle test éétterns '

. : LS .
.will look something like this: . N : P
_ : .o _ o ’/ R _ .
MAT-70 ) ? : - . MAT-70
, CYCLE 1 E M TR
» GYCLE 2_ :
: . CYCLE 3
% ) 0 Co
' . S 8
SPRING - . : o \ *SPRING - .

-

N.otice that each sucaeeding cycle seems to start off at a lower
Boint than does the oprecédiqé cy{cle. This is suppéged to happen if IRIT
s;érvices have provided more growghf than would no'rmallyLbe expected., When

this happens, voungsters in one cycle will end ub ahead of their peers in
the following cycle who,are
_ - .

; - to this procedure is to statistically eauate ‘the cycles. If the cycles can be

_19_ H

just beginning their IRIT in°struc':t'ion-. The key

hak L4




. Step 4

1

."equated,‘ Model B can be used. If not, Model A wilil probably have to be

3
used. : ) o

Once all cycles have beén‘adjusted usually by 'gradel level', a
t test is.used to determine whether or not th‘, post test of one cycle is

51gnif1cantly different from the pre test of the next cycle. CAT-Z is com-

pared with CAT .3, CAT-4 with CAT-5, -and so "forth under the assumption,

| that if y‘oungsters in all cycles are comparable then the youngsters who |

have rece1ved the IRIT treatment during cycle 1 should- have achieved
51gnificantly higher test levels 3t the end of the cycle than their counter—
parts who are just entering cycle 2, Again mean scores, jtandard

deviations, and t-scores can be reported by drade and by cycle.

a

Step 5 ' ‘ -
Now comes the reporting Using the publisher's test norm conver-

s1on tables mean MAT-=70 standard scg,res are. converted to percentiles '

usmg norms which were establish_gd\for the fall and/or spring testing

"times. Since cycles were not tested with the CAT-70 at two norming
. points, convers1ons to percentiles and NCEs should not be attempted To

: make these conversmns the standardized test must be administered as -

close to the times of norming as is possible. ‘Mean MAT-70 percentiles

»

are then eguated with Normal Curve Equivalents_l (NCEs) using & percentile—'

LNCE»conversfon table. A copy. of this conversion table is contained in the
SR v ~20-
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appendix. NCEs are then reparted to the state in accordance with applicable’

directions and to other audiences in accordance with local ground rﬁleg._
,Ohce.the meah pre and post téest NCEs have been éo‘tnpqted; it is
necessary to dete;mine, as was done';/vith :;tl'he sta.ti‘sticalv t-tesntﬂ,' i rep-orted
o o . . A

- gains.are in all probability real ones. This is an easy task. Generally .

2

)

speaking'," a gain of 3 or more NCEs is.a sdlutary one, while.7 or mere;” .
] . » - . - [

'NCEs can be considered to, be educafionally important. Tallmadge & Wood‘

> Co

-(1076) userthe 7 NCE figure although more recent wntings suggest that

»
'

gains. of 3 or more NCE .can be taken as ev1dence that the IRIT program

has maq‘e -a positive impactl__gn the youngstere, an’d one which is probably
not d(ue to chance. '

Rerﬁember the Model A.as umption that the post test expectation '

4 -~

should be the same as the pre test perc;éti{le had not the JRIT treatment
' » . # T _
taken hold? Without getting into deép statistics, som'é/basic assumptions

about NCE ‘and/or percentile gains are:

-

~a

.- Without IRIT treatment, we can expect no mean pe__rvcentile or
I\/I"CE change from pre to post-testing. .. ’
// ‘ B _‘" . . o ’L; ,
- /‘If' we get a slight mean pe‘i'centile or NCE change, this is good-

/ and ma€§ be due to the IRIT treatment _ .

A}

.- If the mean percentile gain is equivalent to at least three NCEs,

than the gains are in all probability due to the impact of the

)
7

-21- .
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IRIT treatment.

.~ = The educational, importance ’ ‘
o ' of‘any gains‘shouid‘be L ‘
: . " . . - . ' " >
- defermined at the local | R Wy '\9 '
rd . . . .
' xleveli This determi_nation ) N - L
should be ‘ba'sed o'n ‘'exper- , ﬁm
S , ience w1th the IRIT program, TR
, “oa with the tests_being,'-used, ..
. and with- the pobulation bga ‘.
o being served. . \ | L i el
_ In addition to the reading [ | - .
-achievement ,objective, two other a h o ”‘3 "

~

objectives are also included in the replication model. 'These too, must be_’

assessed and reported.’ To measure the objective which states that,

”Pupils will read ataleast three books per month or nine books per cycle",

’

compare the number of books read by each pupil with the established

standard." Data can be summarized by number or percentage and reported

» ”»

in graph or.tabular form by-grade, cycle, and for the program as a whole.
' Based on the findings, staff can decid_e whether or not to adjust the pro-'

jected numbers of books to,be rEad, piace_ Ta different ezﬁphasis. on ’fhiks

r o ' geading requirement or adjust the evaluation to focus on the "why”. Note

!

that the coding sheet shown in the appendix contains prov1sions for



achievement " may be somewhat more difficult to measure '.' Whi-le formal.

N S f'.

. ‘-«'~“'4\
\ :

[ . . . R

recording the number of books read per student.so\.that'}th{se figures can.be
. L ’ ~ e =< e .
tabtilated or aggregated by compufter. : ’ / o S
’ : . . ° °° . N
/ .
The third obJectiv&which states that ”75%’ of/ the IRIT pupils will be
/

. ,
able to Write simple sentences inde‘pendently and at the1r own level of

»
.

[y

e ‘e

: wnting tests have been used in Hartford the tests have taken substantial

~ .
'l ’ \

amounts /of time to administer. To elimina_te this prob_le\m, -teacher-jt,_\dgment

[ o . -

is used in the evaluation of the writing objecti_vek. -The“ teacher is dsked to

.- ' . \

-

. indicate at the end of each cycle whether yogbgster can write simple

- sentences indepen8ently at, above, or belovy the.‘individual's level of

Y

‘exclusion’ ofateafcher judgment this particul-ar rating system is g plus since

achieverhent. These data”are then recorded on the coding sheets_and are ﬁ.i

1

tallied by computer‘fi’fQThis subjectiv'e method has several.adv'antages.

Ratings can be. completed qu1ck1y M/h data obtained from teachers!' records : :
SO that\ne teacher has an 1nput 1nto t§e content of the ev¥aluation. Since = | {

-

most evaluations are seen as focusing on the analy.sis of test data to ‘the

the IRIT evaluation is intended to look at program resplts 701'1 the ba51s of
A%
several factor§ Good teachers are the most 1mportant part of the IRIT

program_and their ratings and recommendat}lcons_ should be considered.
. N " \ ) <

: X ® o «

Lo The Evaluation Re

—_— . T -,

~ . -\
~-. <

Without adequate dissemjnation any evaluation is virtually useless.” s

5
. -

An unread .and unused evaluation report also represents a substant‘ial waste ' B
. []
‘.,“f:; . "23" .



of money "and time. If ah evaluation is intended to help people meke

decisions, then these same decision-makers must be aware of the mforma-
tion which the evaluation report contains. It is important that a systematic

- r : - | LY

e dissemination plan is developed and that the evaluationﬁis presented in a
format which will be read. ‘If your IRIT program has been fun::led‘with Title
1 monies or is .supported by:.‘ia federal grant, in all 'p_ro‘bability fhe fundino«
agency will supply reporting forms or w_ill'l at 1eas_t suggest a reportin'g for-'f
mat. ' o
- .

For Title 1 girograms, state forms are used. While forms may differ .
. ) } .

by state, all require that certain basic information be reported: number of
youngsters served, :staffing patterns, dollar allocations by source of
funding, and objeciive att'airiments. - .

There is also a requirem’ent to report test scores by grade level,
test-level, and test form. A copy of the 1980 Connecticut Title I reporting

yform has been lncluded in the appendix. While the completion of the

State Title I renorting form usually satisfies state evaluation requirements,
the forms are designed to collect and aggregate specific program data.
They do not contain enougn information to facilitate local decisions v
Taken alone, the forms, contain minimal information, are difficult for
parents and lay constituents to read, and leave much unsaid about the

program. You will need to supplement the reciuired forms with a report'ing

. format of ycur own. A suggested format has been used in Hartford to

4
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provide various constituencies with a reasonable amount of information.

The format is designed to be easily read and understood. Each year, the
format is modified sli:ghtly on the basis of need. You tco, will probably
want to vary the format or change it to meet lccal project needs.

- (’
Project Description

In _Hartford, th‘e dissemination plan is based upon reports which are
written 15/’p1ain English and are kept reasonabiy cojri!‘cﬁise for quick reproduc-.
tion andvdistribution. These reports include enough informaticn for the
reader to understand what the IRIT project is and hc:;w it works. The fi}'st
éection of the'evaluation report contains two or th;fa'e'pnaragraphs which
describe the IRiT program, tells where it is located, indicates the young-
sters who were served and how many, and ,sHows T 6v\ga;all project -

: 7~

staffing pattern. In a few sentences the reader is told hew an IRIT operates,
- ' .. /;

Tl

why three instructional areas are used, and who is paying 'for what.

1

If the
IRIT is specially-funded and a proposal was submitted earlier in thé year,
any operational changes from the proposal and the reason why these changes

were made are also. included.

Strengths and/or Accomplishments

The next section of the report describes any program stre[;lgths

and/or accomplishments which may not be picke_d up as part of t e‘formal

!
evaluation.. Evidences of parental involvement such as attendance at

meetings or comments at open houses, -special student activities, press

’

-25=
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notices, visitations and visitor comments are included in this section.

This is the section in which a staff can pat itself on the back, brag about
{ .

accomplishments, and repoft the kinds of things that the staff, parents,

. s
and yourigstezrs .feel réally made the difference taff members are encour- -
aged tgfdocument program strengths. This documentation is included in
the narration. Limitations in documentation are also. repgrteq. If is often
these unobtrusive ;a\;idences which best exemplify pro'grém accomplishments.

These should not be neglected.

- Problem Areas '

. In similar fashion, staff members are gn__co_dfagegi toc report problem
areas and to make suggestions for change and/or for program modification.

o

Documentation is requested.
Evaluation

N This section contains the meat of the evaluation report. While any

number of formats may be used, in Hartford we:
1. List the program objectives ] »
2. Describe the evaluative procedures used ‘

a. the overall téstihg plan

-

b. the plan fbr collecting attitudinal or other kinds of-data. ’

c. the methods which were to be used to analyze and report

data <

N

d. procedures which differ from those which were spe/cified
in the evaluation plan or in the proposal; the reasons why

-26-.
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changes -weré made are élso described
In sequential order, each objective‘ is listed along with 'detailed
procedures used to measure objective attainment. Here we discuss tests
used, by form and level, \_A_rhen the tests were given and d—ifferéncestg-the‘-A\
. y tes'c‘i;ng prqcedufes which were usea with differént teams, cycl‘es or grade - |

levels. If a number of tests or subtests are analyzed and repbrted in a

series of tables, this is a good place to describe the various:‘ statistical test
tests used. We keep the report simple, but feel that it is important to

explain what each table heading means, wh-y a standa;d deviation is

-

reporte'd, and why t-tests or other statistics are used. We‘ﬁ describe what
the significance (.05 or .01) or non-significance (NS) table headinés mean

and summarize the findings before the table is inserted. ‘,‘"
" Next, the various data analyses are summarized 1n tabular form. $
. I .
Where analyses examine test results on a program, cycle by cycle, and
- - . /

1

grade level basis w*lthin each cvcle, we describe each ahalysis and finding

in one or two sentences for each of the tables. Findings are summarized’
. , , l :
at the end of this section. The summary describes the féabular data and

' . ' | ; %
indicates whether or not each objective was attained a?d to what degree.

. ° ' .
The procedure is repeated for each of the separate oquctives.

~ i /
! /

. Evaluative Recommendations : i /

-

In conclﬁding your report, include evaluative ;ecommendatip/n's
. . !’ /

which are:based on the data which were collected, on the analyse"é which
' i i . .

|
i

¢
27~
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- ) . \
were performed, and on the findings from ‘the varieus. analyses.

1 - . °
Recommendations should indicate which evaluation areas need tightening

N

up,. amplification, or a different treatment. ' _ ’
Recommendations *may attend to issues raised by staff but not veri-

fied by data. The evaluator should make these data limitations clear and

e, -

recommend that the area be scrutinized more closely during the next perect

4

year., An evaluator must be very careful to separate "official” evaluative
/

recommendations which are backed up by fact and by data from those which

4

stem from supposition or.comment. An evaluator might indicate -tha't \&hile

¢ »

a staff member made a recommendation it could not be verified as to worth.

'by the evaluator. Since the recommendation seemed to have possible ment

4

it was reported nevertheiess S, ' 4
: s ."/': . : E . o

.Remember our comment_that nc; evaluation is perfect? In order to
~ clarify possible .,rn\isunderstandings while avoiding the possibility of-o.bvious
. but unnotic\ed errors, ‘it is desirable to share the draft evaluation report
with the IRIT Project Director and staff. While the evaluator has no obliga-
'tion to change a report on the basis of staff input the prude\nt evaluator
knows that the staff can add any number of practical suggestions to the .
report; they will identify obvious errors, suggest pract1cal corrections,

- and note omissions which if left out will reflect on the evaluator's credi-

bility. .~ | - S
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v , . Dissemination
The next step i$ to package the evaluation for dissemination.

Dissemination follows lacal ground rules. A logizal first step is to prepare
» . - ’ [} '
an abstract and share it with appropriate administrators. In Hartford, all
’ . R [} -
- evaluations, after receiving superintendent approval, are submitted to the
. ..‘ . . ’

Board of Education as an agenda item.

. P%:‘H\owing administra

tive and Board clearance, copies of the evalua-
tion are furnished to the funding agency, members, of the IRIT §taff, central
administraticn, principals of all scheols involved, "and the IRIT Dissemina~ ,

1 tion Project Director. Ifzyour IRIT is funded with Title I monies, ‘copies of

_ v ol ) B
the evaluation should be sent to all Title I schools, all Title\},%school Parent

—_— .

A;ivisory Councils, and to the District Parent Advisory Council . ‘Copies of
. - . . . . ‘ ] =

th.é evaldation may be furnished to the local prﬁss and to various informa- .

tion égencies such as ERIC, your State Facilitator network, and the iocal

Teacher Center. Copies are made available to the public and to other

< ’ \
\ constituencies either by direct distribution or upon request.

Closing the Loop

That wasn't too hard was it? And you still have time to sit down ’

-
..

and have a ?:up of coffee. Right? Wrong! There's one more step and that

'is to obtain reader feedback. After you have 'shared_,..y'out evalfxation with

t

the staff, it is important to obtain their reactions. Reactions may be

obtained through dpen for"-til’ms or informal' discussions. A book could be

L)
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. av;/ritten to describe the various methods

which may be us_e“d to obtain feedback.

Whatever methods are used, the intent

{ | o "qis-.to 'obtain positive and negative
‘reactions as to the'content o:f ‘the
evaluation and't;: the .processes' used. 7

The expectétion is that these reactions

will lead to a better _evaluétion which

'mE;y hélp to initiate subsequént pro-

. : )
, - . gram improvemepts. Program = &
improvement, afte‘r ail, ié the.‘reason'.

for the whole evaluation process.

'Nuff satd?"'

o




_EVALUATION TIDDLYWINKS

L) s
‘
AN . i . 1

. Sinée no guidebook will cover evexzythl'ng, and since Murphy's Law—
is bound to prevail, these tiddlywinks of evaluation may be of help to the
project director, _ ‘

- Free technical evaluation assistance can be obtained from your
State:Department of Education s Title I cffice or from the Regional
Title I funded Technical ASsistance Center (TAGC) which supports
your state. For further information, addresses, and telephone
numbers, con{act your local or State Title I Director.

/r',

p - Title I evaluation models are intended tora'sfsess the 1mpact of
compensatory services using test scores.which are ‘collected
close to the time that the normative data were gathered. In
consequence, the norm referenced models caanot be used to
assess short term program gains. To avoid this problem with
IRIT cycles which are operated during the summer_ either as a
separate summer school or in conjunction with academic year'

: operations ‘three alternatives are suggested:

- For a summer School only IRIT program -Model A should be

" i used with the youndsters tested in the spring and again in ’

the fall with the appropriate Jevel and form of a standardized
achievement test. Since the spring and fall testing period
coincide with test norming times, the data can be reported
in'accord*with Model A instructions,
- If the summer cycle represents a fourth cycle in a year long

- IRIT program, either Model A or Model B can be used. Here
again the cycles will act as controls for each other. To use

' Model B, it is necessary that a spring pre test be used to .

- .eqnate all cycles. If your project uses a spring city-wide

testing, and tests at the beginning and end of each cycle, -

Model B may be appropriate; otherwise, stick to Model A.

. = “For-a summer program, the norm-reference Model A2 may be
'~ used with pre and post criterion referenced tests (CRTs). .
nationally normed test is given in the spring at approximately .
.  the same time as the pre-summer CRT. At the end of the
¢ summer cycle, IRIT students are again tested with the CRT..
oo The median pre-test standard score on the normed test is -

..'31_

34

»




« - determined and the pre- ~test percentile corresponded to this
score taken from the test manual. This percentile is the no
treatment expectation. Using this no treatment expéctatxon

o § ' percentile, a median post test CRT score is'converted to its

normed test counterpart standard score, which is in.turn ©

converted to a percentile using the post test norms table.

The derived percentile is the observéd.post test treatment

performance indicator. Additional information on this proce=-'"

dure ‘can be found in the User s Guide (Tallmadge and Wood,

1976). : '

© . ¥ © 1t
A - While erring may -be human and forgwmg divine, checking ahead ¢
s even better. If you have any doubts about your state's evalua-

tion requirements at least give your State Title I Director a call.

a

- : .. . ¢

-1




o

ERIC

Aruitex: provided by Eric

<

o

Lt

L4



COMPENSATORY PROJEGT EVALUATION REPORTING FORM

! -

!

-

-

This form is used by local districts in Connecticut to report basic
skill Title I and State compensatory (SADC) program statistics, to summa-
rize objective aftainmerits, and to list recommendations based on evaluative

)findings. The form™ontains sectjons for reporting test data by grade, by

’ test level, and by test form and for calculating standard score and percen-
N tile gains. Note that test score ggins must be converted to normal curve .

" equivalents (NCEs) to comply wi/zzglle Title I reporting system.

A




Instruct1ons
for “1979 80 Compensatory Project :va]uatlon Reporting Form" _

< . @
.1 . ‘ ¢

PAGE ONE. ThlS page is unchanged from last year's reporting form. Note that as
usual, you are -asked to give an unduplicated count of all pup11s who took' part in
-\\the program.

o

.-

PAGE THO. Except for some s11ght reword1ng of the directions at the top of the page,
this page is unchanged from that of prev1ous years.
. e

PAGE THREE. Use.p. 3 to report resu]ts of standard1zed testing (either norm-referenced
_or criterion-referenced) in those projects in which a Title I evaluation model was not

employed. Also use p. 3 for reporting results of testlng among grade levels at which~
- the models were not inténded to apply.

N.B. * TO COMPLETE YOUR EVALUATTON SUMMARY, USE EITHER p. 3 OR pp. 4 and 5

\

PAGES FOUR AND FIVE. For those projects and grade levels in which a Title I eva]uatlon
mode] was employed, vou will report“achievement results on-pp. 4 and 5. Please note
that these pages 1ncorporate much of the information requested prev1ous1y of "piloting"
LEAs on a supp]ementaT report1ng forn _ -

.~ Pages four and five imply a norm- referenced comparison ("A-1" model). If your basic.
skills project used another evaluation model, ignore these pp. and provide a summary
of your "A-2", "B 1" or other mode] 11nd1nbs . .

! H .- - L. e

Item 1. Instruct1ona1 Service: Check one box on]y Even though this repert may be for

a project which provided both reading and math services (or some other combination), do

'not combine reading and math subtest scores on pp\mitggd 5. Use separate pages for re-’

porting the results of reading;, latguage arts and matics subtests. A "Basic Skills"

project report, then, may need one, two or even three such sets (pp. 4 and 5) of achieve-

ment 1nformatxon .

Item 2. If norms other than national norms are be1ng presented (p 5), check the "other"
box and specify the comparison group: local,-e.q. :

Item 3. If the same instrument which was used to select pupils for the compensatory pro-
Ject also served as the program pretest, check ‘yes" to item 3 and include your computatic
of estimated blas due to "regression toward the mean®.

"Item 4. Please check the box which best describes the pre/post test ifiterval for wh1ch
you are presenting information. _ . A

Note Do not ccmbine ach1evement data gathered over dffferent test intervals. That is,
if your project has tested some pupils on a Fall-to-Spring basis and others Spring- ~to-
Spring, you will need separate pages 4 and 5 to report each subgroup's resu]ts

[} : : . .




- . .

Column B: Report hére the number of pupils by grade level %@o recéived compensatory
instruction in the instructional service area checked in Item 1. Compute column total.

Column C: Of ‘the number of pupils reported in CoTumn B, for how many- are you reporting
matched pre/post scores? Enter the numbers by grade level and compute the column total. -~

The rest of the information on p. 4 is identical with information requested on p. 3 of
previous 'years' reports. If you are reporting results from instruments which have raw
score-to-percentile conversion tables (rather than scaled score-to-percentile conver-
sions), please strike out "x.S.S." in the last column, p. 4, and indicate that you are’ -
presen@jng mean raw scores- instead. - .

<

Column D: Report here the percentiles associated with the mean pre-and posttest scores
reported on page four. Caution: Do not average the percentile ranks of individual pupils.
. ‘ . 1 R .
Column E: .Convert the pretest and posttest percentiles -in column D to their associated
ngrmal curve equivalents. Alternately, mean N.C.E.'s may be reported.

Column F: Post N.C.E. minus pre N.C.E. = N;CZE.'Gain. (Losses are reported as negative
numbers, of course. )}~ . : '

Column G: Compute a Weighted N.C.E. Gain by multiplying the observed change (col. F)
by the number of pupiTs pre/posttested (col. C, p. 4. Compu@e the column sum.

Tgiomplete page 5, d}vide'the column G total by the column C total. This is the project's.
weighted mean gain for this particular instructional service area. .

* .

3/80 ' . N\

AEB:cs : v

NN f \
° /
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: .39
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. | | PLEASE SUBMIT
1973-80° CONPENSATORY PROJECT EVALUATION REPORTING FORM | | D COPTES

| THIS REPORT IS DUE 6/20/80
Schos] Distriet CSD.E

Distrlet Address' . | State Office Bldg., Ra, 375
Broject Ttle k - (1-3) f | .0, Box 2219
S Hartford, Connecticut 06115

: Difegtor ' ' .
. (Name) . (Telephone) - (5-6) | Funds supporting this component:
Evaluator ' , T o . ) S _
(Name) | ;(Telephone) N - Title I. ‘ (14'20)
. (8-9) SADC publde: =~ (22-27)
fr°3““ §ite(s) SADC non-public: B (29-34)
: ~ - (11-12) - Other (specify): L (3642
TOTAL: o

Expenditures included in Total above which
supported services to private school |
children: . (44-49)

Unduplicated count of program participants by grade levels:
| ‘ PUBLIC SCHOOL | |
S I S T R A O 5 16 |7 8 | 9]0 |1 |12 |ToTas

(8-10) | (12-14) (16-18)] (20-22)24:263 [(28-30) |(32-34) |(36-138) Lrs0-t2) Juaeti) csg-50) hs2-50) |(56-58) [ts0-620]
| PRIVATE SCHOOL

(12-14) (16-18) (20-22)(24-2&1*128-30) (32-34) {(36-38) | (40-62) | (bt46) ) (48-50) | (52-54) L 156-5) (ﬁQ-thﬁ
Nunber and full-time equivalent of project staff paid by compensatory funds:

Instructional Otﬁer Professional | | - Clerical or Other
; ‘ -t "' biC, . . Y1) | ' fo WG
—",,,,f—f”/' . Lte (Specify) i !llLfi.‘ (Specity) 1o, 2k
- Teachers _
(8-9)  (11-1%) B -
Mdes | | | . , ‘
(18-19).  (21-25) , | ( )
| ~ ( )

Aruitoxt provided by Eic:

LRIC 40 - ww oo 9 Gy
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1

School Diatret - Conporent Title s el

e

“Using thistgage, (1) State the perfornance objeétiveé\for‘this conponent. (from the Applicatibp);“ (2) Specify the
measure(s) used to evaluate each objective; (3) Indicate the method of amalysis applied to the data collected with

each fhstrumént; (4) Present the vesults of the evqfhatiodi At the foot of the page state one or.more program

reconmendations based on the evaluation findings. .’
. \‘/' ' .
. 1‘

RN

WEE S DATES { TREATMENT OF. TATA

TNCLUDING TESTS | RESULIS
, PERFORMANCE OBJECTIVES ~ [INSTRUMENTS/ADHINISTERED | . I SIQFICHCGE | .

| RECOMMENDATIONS :




School District _ Component Title . . Paged
FOR PROJECTS/GRADE. LEVELS.#HICH ARE NOT USING A JITLE I"."BAS{C SKILLS, EVALUATION WODEL -

Use this page to report any standardized test information which was collected and analyzed as part of the evaluation desigr

- of any project which wa§ not designed primari 1y to increase pupils' achievement in reading, mathematics or language arts.
Use this page, too, to report standardized test information for groups of pupils below grade level two, even though these
pubils may have participated, in a Basic Skills Project which dlso served older students.

Instructions: Present scaled score averages by grade level for each test/subtest analyzed. For instrunents which prov1de'
raw score-to-percentile conversions, present raw score ayeraces instead, In this case, please cruss out the words “Scaled
Scores" and label these cclums as "Rew Scores”, Recording of percentiles on this page is optional. - If you Provice per-

+. centiles associated with average scores, please indicate the type of norms enployed.

‘ ‘ ﬂ national noms
\ s
other nores
(spectfy) '
v v e ,
E wd (OPTiONAL)
gl T9 , | ) Scaled - Percentiles Associated”
y  f5 & Test Tnstrument Information Scores . With Average Scores:
| F{;b ] {1 - ﬁre I Pstg | ¢ fwe,
, or Hame | Name {Preffosq . Yhonthoff flest | Testd 9 o
hradd ;& of Niditiont of  § Battery | Pre/Postf PrefPost| | T ¥ O &
Level 2o, Test (Yearl%ubtest*te el | nFom,‘ Mests 1 .5, 8.5, |
Ny ‘ : ’ ’




School District |

L INSTRUCT!Qﬂ&LNSERVICE (Check One) [ READING [ LANGUAGE ARTS [ MATH
g . B

Component, Title

(1-3) |
FOR BASIC SKILLS PROJECTS WHICH SERVED PUPILS AT OR ABOVE GRADE TUO USE THIS PAGE

(1-8)

4. TESTING PATTERN
~ [IFal to Spring

.

2. TV OF NORIS USED 1N SCORE COMERSIONS [ wirioi, 0 OER HSDring to Spring
| (]0) ' | (SpecTTy]- Fall to Fall
3, WAS THE PRETEST INSTRINENT USED-TO"SELECT PROGRA PARTICIPANTS? | 40 | YES,  Obore than 12 months.
m | Colum ' (see instructions) -
Lolum A Colugn R ¢ | TEST INFORMATION RN
[No. of
Pupils-ho | ol
Peceived || No.of R Honth | EPre 1 POSE-f 4o e
Instruc- |Pupils ' , PrefPost |- .| of "fiTest | Test |
Grade  [ltignal ' |[Pre/Post< Name of Edltwn  Name' of | Battery | Pre/Post | PrefPost ! X X
Cpkevel  1Keryices [ftested | }. Test hear) Subtest | Level .1 Form | Tests {{S.S. | 5.5,
‘ \
'7‘. \ T
_ f
i 'ﬁ,’z
i /’/ ‘
P e
— , 7 /
] . 7 b
((3-W)  (15-16) (17-18) |
e oal Tl Pre/ ' 47 .
CERIGU  Served  Post Tested o



)

School District

i Cdmpongnt Title: Page 5.
-~ continued from p. 4] FOR BASIC SKILLS PROJECTS HHICH SERVED PUPILS AT OR ABOVE GRAE T
R R ‘ Heigh{ed.mean projecf gajn; |
, ﬂ Tobd, ol ¢ A {Check Oe)
| Co | [:]Reading;, o
T Colm € . - [:}Language,Arts
& \

f B [:IMathematics

R Colum D Column E Colm F, Colum §
siociated L Mssocited NGE Heighted '
-~ Percentiles N.CEs, Gain - NC.E. Gain= (SIE 13E LY
(or  N.C.E.) | Hkﬂprcm.U
Pre | ost |- Pre | Post - !
[
|
N %
| s (22) B

43

Total ' o

‘\;, v . " .
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T " -PRCJECT CODING SHEET i

° 3
-

To gather compatible evaluatxon and eligibility data, 8- 1/2" 17"
project data coding sheets are used by each of Hartford's basic skill
compensatory programs. Since many, of these programs are also funded
with State compensatory monies, free milk/lunch eligibility data is
collected. Thus, a general Evaluatxon/Ehgxbxlity Coding Sheet is used to
record eligibility .and demographic data as well as city-wide spring-to-
spring (MAT-70) test scores which are collected as part of a common eval-
uation model. e .

_ ' > .

A second 'coaing sheet, which differs from project to project, is
used to record IRIT CAT-70 standard scores (ADSS), numbers of books read,
and the level at which students can write simple sentences. Provisions

“are included for,recording the number ‘of days present and the number of
days enrolled in the IRIT program. These figures provide a basis for com-
puting percentages of attendance and the number of cycles in which a
'youngster has been enrolled in the IRIT program during the current year. A
"sequential student number (Céluma 1 - 4) is used to merge data after these
have been punthed into two 80-cdlumn cards. '

3
0 [-]
=) =
\ ﬂ N
=3
\
N
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Project Number . - ‘ ’ Date L
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] EVALUATION/ELIGIBILITY CODING SHEET INSTRUCTIONS

Bditi_on: 1979-80"

‘CARD 1 -
1
- Column ) _ -Vari_&_a_b@_
* 1- 4 ~Number students seduential.ly; 1-~ \
5 \ ; " School Year: use last digit (1979-80 =0 etc.)~
_ 6 - 20 \) Name: Last.Name; First I\IIame‘, Middle Initial. B
P Space betwegen last name, first name, middle initial Y _ s
21 - 28 ° '« 'Stident Identification Number: assigned by school . ) *
. . Ve
29 . - Eligibility for: S _ _— :
: . . Free Milk .= M . | - -
. Free Lunch =L ‘ - o
30 - 31 . School Attendance Area Cade: See instructions
33 Eedle: o
34 - 35 . MAT Placement Tests: use .receding spring test_scbreé - ‘
‘ omy. . - . - ‘ | '
MAT Placement Level: Elementary.=E, Intermediate =1,
. Primary 1 =Pl, etc. o -. "\
e . ; Pt . ) N B - , : . . )
36 ’ ' MAT Placenent Test Form S _ ~
37 - 39 Placement: MAT Word Knowledge (SS) L
40,- 42 Placement: MAT Word Analysis (SS) '
43 - 45 Placemefit: MAT Reading {3S)
46 - 48 Placement: MAT Math Computation (SS)
49 - 51 Placement: MAT Math Concepts (SS) o
52 - 54 Placement: MAT Math Problein Solving (SS) . .
‘ ’
55 - 56 MAT Post Test Level
. 57 " MAT Post Test Form
= 03 \




Column ' Variable
58 - 60 Post Test: MAT Word Knowledge (SS)
61 - 63 Post Test: MAT Word Analysis (SS)
64 - 66 . Post Test: MAT Reading (SS)
67 - 69 Post Test: MAT Math Computation (SS)
70 - 72 Post Test: MAT Math Concepts (SS)
73 - 75 ) Post Test: MAT Math Problem Solving (SS)
77 Center Code: |
1 = Clark
2 = King
3 = Wish
4 = Kinsella
{
78 - 79 Program Code: See instructions
80 Card Number: 2

Evaluation Office
1979-1980
. EE-IRIT




oo

INTENSIVE READING INSTRUCTIONAL TEAMS Edition; 1979-80
CARD 2 . b
‘Columr Varialle
1 - 4 Sequen’ial Student Number - Same as Card 1.
5- 7 Student Initials - Same as Card 1’.
8- 8 f-Schco_l Attendance Area Code - Same as Card 1.
10 ~ 11 Grade - Same as Card 1.
12 _ Center Code:
1 = Clark
2 = King,
3 = Wish

4 = Kinsella

13 Cycle: 1, 2, or3
14 -15 - CAT Pre Test Levél
16 CAT Pre Test Form
17 - 19 Pre Test: CAT Vocabulary (ADSS)
20 - 22 Pre Test: CAT Comprehension (ADSS)
23 - 25 Pre Test: CAT Total Reading (ADSS)
26 - 27 CAT Po.t Test Level
28  CAT Post Test Form
29 - 31 Post Test: CAT Vocabulary (ADSS)
22 - 34 Post Test:. CAT Comprehension (ADS3)
35 - 37 Post Test: CAT Total ReadingS (ADSS)
38 - 40 ‘ Number of books read
42 Student can write simple sencences:
above instructional level = 1
" at instructional level =2

below instructional level — 3

:




Column Variable

43 - 45 Days Present

46 - 48 Days Enrolled
49 Cycles enrolled in IRIT this year (count present cycle) ‘
80 Card Number: 2 | |

96




IRIT REPLICATION REPORTING FORM

This form, which is based on Connecticut's State Title I reporting
form, can be used for reporting replication site evaluation data to the
Hartford Demonstrator/Developer (D/D) project in accord with the attached
instructions.

S/

5



IRIT REPLICATION.REIPORTING FORM

'Please send a cgQpy of the attached reporting form to the D/D project
director at the end of each school year. Information from all D/D projects
will be compiled with test data analyzed ky grade, by site, and on an over-
all program basis. This will be done not only to help the funding agency
determine the extent to which the overall IRIT replication process is working
but to feed back this information to each project director as well. Since the
reporting form is based on a Connecticut Title I form, if your IRIT has received
Title I funding, in all probability this information will already be available.
Hence, it should be a simple matter to transfer this information on to the
attached forms. Specific questions regarding this reporting should be
directed to the D/D coordinator at (203} 566-6627 or to the Hartford Public
Schools' evaluation office by calling (203) 566~ ~-6074.

PAGES 1 and 2. Self-explanatory.

PAGES 3 and 4. Title I evaluation model, and other achievement resultsy
o results _sh'ould be entered in the appropriate spaces.
Note that pages 3 and 4 were constructed for use
with a norm-referenced comparison (A) model. If .
your IRIT project used another evaluation model,
ignore these pages and provide a summary of Model
B, C, or other findings.
; ITEM 1. , If norms other than nat10nal norms are being presented
(P. 4), check "other" and specify the comparison
group: local, State, etc.

ITEM 2. ' If the same instrument which was used to select or
confirm pupils for the compensatory pro;ect also.
served as the program pre test, check "yes" and
include-your computation of the. estimated bias due. .. .
to regression toward the mean.

ITEM 3. Please check the box which best describes the pre/
‘post test intervals for which you are presenting '
_information. Do not combine achievement data
gathered over different test intervals. That is, if
your IRIT tested some pupils.on a fall-to-spring
basis, and others on a spring-to-spring basis, use
separate pages 3 and 4 to report each sub-~ group
results. .

59



\.\' ’ ’
COLUMNS B AND C.

<

" COLUMN D.

COLUMN E.

COLUMN F.

COLUMN G,

b}

Note that Column B’ should contain the total number

of pupils who received IRIT services by grade,

while Column C should show the number of these
youngsters for which matched pre/post test scores -
were; available. . -

Report here the percentiles associated with the mean.
pre and post test scores reported on page four.
Caution: Do not average the percent1le ranks of
individual pup1ls .

Convert the pre test and post test percentiles in
column D to their associated ncrmal curve equiva-

. lents. Alternately, mean NCE's may be reporizd.

Post NCE minus pre NCE = NCE Gain. (Lcsses are
reported as negatjve numbers, of course. ) .

Compute; a Welghted NCE Gain by mu1t1p1y1ng the
observed change (column F) by the number of pupils
pre/post tested (column C, p. 3) Compute tl}e '

column sum. .
b 1]

To complete page 4, d1v1de the column G,total by the column C total This

area.

_is the project's weighted mean gain for this particular instructional: serv1ce

\~
"

WV

Voo
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IRIT REPLICATION REPORTING FORM Y
School District ) , Runds supporting this component:
District Address \ r 4 Ttle Tt '
Director / C Other (specify):
| , - (Nare) (Telephone) P
| | | TOTAL:
- Evaluator -
ED (Telephone)
’ Program Site(s) |
%
H
Unduplicated cou;‘wt of program participants by grade levels: \"
PUBLIC SCHODL | .
2\3 ! 5‘617 8'.,9 0] 1 12"-'1\71';\13
.‘ | | ]
PRIVATE SCHOCL
; ' ‘ o ‘
2 3 4 5 0 { 7 8 l 9 110 11 1 12 TOTALS

n-|

-

Number and full-time equivalent (f.t.e.) of project staff:

 Tnstruct onal B o Clerical or Other
ro , " Spenify
o Teachers | S

T ———————
Full Tt Provided by ERIC.

ERIC Aides
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- Pape 2

leing this pase, (1) State the rerformance objectives; (2) Specify the measure(s) used to evaluate each objective;
(3) Tndicate the method of analvzis aplied to the data collected with cach instrument, (1) Present the results of

Fla A oakd -
HLANRY 4‘11'u:\'4'.\}no

| -. DAES ’.TREAmEEJTGo;Eg%gA
| TRCLUDING,
PERFORKANCE OBJECTIVES NSTRIMENTS/ADWINTSTERED | IRCLIDONG, Tl

[

RESULTS

! ‘u f é
\ .

RECOMMENDATIONS . FOR. PROCRAY VWODIRLGATICN (R, TBROVEVENT:




Lol e

Jekont Tt yler

SR MASIC PRILLS PROTECTY WO CFRVED PIPILY AT OR APOVF ARADE, "4

TESTING P*TTRRN

Lo TERORIRRR CURD TLICOR OONTRI w7 onR
| fneed £ /[ Fall t raing

(WS }
-

4\’ ‘ 'l\\» "yl "T'! ‘V\'-’" ‘.':‘ T' \r'\I l"q LR it V"] ‘vm-\f|7' “l A | Vs bal &y e ’ )
LA MR DI DO T T U mASTIAN AT AT A e . B ? : :
oo e P T TURI Y TR A RN AR TR /i ,,/ / T / / Sp?imz [39] Ti)lﬂlflg
i - " ‘

77 Fall e mell
/7 iore tran | Month

0. of - | /P////{k,_‘~_\dfﬂ.
Received || No.of | Nonth |} Pre POSET conipied.
Instruc- | FuPlls Pre/Post of |fTest | Tes |

Grade  [{tignal PrefPost-l Name bf Edition | Naﬁé of | Battery |Pre/Post | Pre/Posy] x X
Level orvices | Jtested Test | (year) | Subtest] Level | Form | Tests ]}S.5. | 5.5,

®
-
i ' .
+
s [
. . . s
L : '
\

! . .
Cerp inabrietions)

Column : :
{ TEST INFORMATION

\ ' h- s . v . : B
I ' ' 63
EMC 0 R

ISP /

served  Pogt Tested
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| Schoot District

ot
)

(continued from p. 4)  FOR BASIC SKILLS PROJECTS WHICH SERVED PUPILS AT OR ABOVE GRADE THO

Keighted mean proaect gam |
Totak, Colum 6

Tohd, Colum

Column D Column E Column £ " (olumn G
hssociated | | Bssociited N.C.E. - Yeighted
Percentiles “ N.C.E.S Gain . N.C.E. Gain=
(or T N.GE ‘ (col. C x col. F)-
Pre. | Post e | Post
. 4

Total

6o

WPage_llT;

6
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ERIC

Aruitoxt provided by Eic:

PERCENTILE TO NCT CONVLRSION TART L

This table, which was derived from the table of arcas under the normal
curve found in most statistics books, gives the NCE that corresponds to cach
percentile (all numbers are express d to 3 significant figures). By usingshis
table, observed and expected posttest percentiles can he converted directly to
NCEs. The NCE gain is the difference Latween the observed NCE and the
expected NCL.

'PERCENT OF SCORES
UNCER THE NORMAL CURVE

N

' : .

2% . 5% . 9% . 5% | 8% i B% | 5% - 9%  S% 1 39,

1 % %y
| Q 22 0 ac 50 60 s 32 3¢ 29
- NORMIL CURVE EQUIWALENTS (NCES:
' o} 200 30 4D .50 80 70 80 C 99
PERCENT LIS
I -2 2 & S 6 7 8 . 9
STANINES
) -~
-25 -2 -1s -1 -5 0 5 ! 15 2 25
STANDARD DEVIATION UNITS
Area under the normal curve divided into %CEs,
percentiles, stanines, and standard deviation units.
oo
00
- ‘ - 4 Al . I
14 «



The Normal Curve Equivalent Corresponding to Each Tenth or Per

NCE , “.CE : NCE ' NCE

1.0 1. 6.0 R, 1.0 232 o) 29l 2o B

1.1 HES nol o 174 1.1 243 Looo 290 SRS R B

1.2 1.5 0.2 1T.¢ 1.2 211 le. 29,2 B WS S
L3 K 6.3 17.% 11.3 1.3 a5 9.5 2.5 35,2
[ 3.7 6.4 17.0 11.4 2d.o ol 4 9.4 21.s R
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N - | INTENSIVE READING INSTRUCTIONAL TEANS

'The'foius'of the Intensive Rcédiﬁg Instructional Teams is remediating
skill defac:ts and prov!dlng students with the Opportun!ty to appl} and
practice tne!r reading sknl!s, A student ccmpletung the cycle should
.function riore ef‘ectiveiy when returned to the ciassrooh reading proéram.

s -
Th, durccted eadinq activity ts a part of the I (P 1 Instructuona!

format but is not the prlmary focus, Our ln:cnt is to provide daily nnten-
sive individual and sm;ll ércqp skill lnstrqction which is usual!y daffu?ult-
to facilitate in a regular classroém'of thntwaive studént; or more.
. Yo effectiveiy rémediate‘%t is usually neces;ary'to use materials at
a studcn;'s independont readiqg lévei. A student will ;héh focus, on, the
o nkiil and not be confronted with unknown vocaﬁulury or ctoncepis. . ~\\
' Special Cmﬁhas;s is piacéd on facilitszing cenmunication through writing.

ﬂq want students to express themsclves with ease and ciarity. Good spelling

sbitity Is on too! in this process. The spelling lists in the Hartford )

/

Linguage ArLs Curriculum Guidc are the high utility words practicerd and ;7/
sed in ~.ny wrl*ten actlva*ses,

Chissren are enccutach to use their best penmanship when doing written

work, .-un the nced arises, prob!em Jetter formatlon for nnduv!dua}/é:;idren '
is t.owdiv. 4, The 701 -oioser method s used to assure eontinuity with

c.igssroom Instruction. _
In the area of enrichment and indlvidvalized reading, students have the
oppértunity te apply~thefr reading skills in bocks ot their choice, Reading

daily gives the practice that nurtures better readers, stimulates writing'énd~

" develops vocabulary. : . f ‘ .
Direct vocabulary ins tructuon )4 !ncorporated in the three lnsiructlonal
areas. The basal reader vocabulary ¥y stresscd as well as high utility

words. o ¢ . _ v f
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CRITERIA FOR SELECTION OF STﬂDENTS FOR IRIT

1. Ctildren should be recommended who ‘are below grade level in feading
achievement. ) ' ' ‘

°
~

24 ‘Children rust be able to work successfully within an intensive program and
udapt to the organizational set-up. If children are ref:rred who cannot
adjust to the situation, it may be necessary to exclude them from the
program. o :

3. Because of the intensive nature of the program, no new students or replace-
ceals will be accepted after the first two weeks of the cycle.

4. No pupil should be recommendéd who is now attending another special program, .
except under certain circumstances when the teachegr and IBIT feel. the. student
would benefit from the program. -

5. The benefits to a school are increased when there are no more than four or

filve teachers involved in each cycle of the program. . . e

6. ECxperience has indicated that preference should be given to.students who have
- a good attendance redord. However, other contributing factors will be

considered. ' ' :

Students vho have a high degree of unexcused aBsences &}11 be dropned from
the program.

1. Quidelihes to e used for selection of students should include information
found in the cumulativeé folders, teacher evaluations, principal, parents and
reading’ consultant recommen@ations.

8. Although the te;chers are,féqu%sted ¢0 recommend for consideration as many
children as they feel would benefit from this t of instruction, it must

, be clearly understood that not all ¢¥ the recommendgd children can be

L . accepted in this prog;ram at any one time.
~ .

9. Students must have scored below the 23%ile on the M.A.T., or another stand-
ardized test. Students with higher percentile scores may be accepted if
tha need is ddcumented through other testing. :

[ . . -

10, Students in Bilingual Classrooms are eligible if they meet the above gualiffi-
cations 'and have begun.receiving instruction in reading in English in tke
clacsroom. Please note that students should not have hegug English reading
instruction.in the classroom unless they have attained a 2° reading level in
Spenish and are at least in level 3 of ESL for oral English preficlency.

Bartford Public Schools
Reading/Communication Arts Dept. \
1980/81. -
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PLEASE ENTER AT THE CLOSE OF EACH -CYCLE
f.R.i.T. P.M. ACTIVITY LOG

1. PARENT CONFERENCES
Cycie 1 '
Cycle 2°
Cycle 3 ]

2. PARENT. WORKSHOPS/IN SERVICE, : -

Cycle 1 -
Cycle 2 4
Cycie 3 .

&

3. " CONFERENCIHNG WITH CLASSROOM TEACHERS,
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Program Exit bate

NAME . - \0f SCHOOL
GRADE TEACHER ' - RNOM BIRTH
. HOME ADDRESS_ o sex PHONE._ .

PARENT OR GUARDIAN'S NAME

- . & . K .
. EMERGENCY IHFORMATION . . (Business Phone) o
Name — - Address . Phone
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1 . .
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ESCUELAS PUBLICAS DE HARTFORD

by

Hartford, Connecticut

Estimados padres:

Su rfifio/nifia estd asistiendo a uno de nuestros programas de
Lectura Intensiv~, Nosotros quisieramos saber en que forma
_nuestro progra' . .4 beneficiandc a su nifio/nifia.

Favor de marca. .. (x) en las siguientes preguntas:

v -

1. éLe gustd a su nifio/nifia el programa '
IoR.I.’T.? . . Si ‘ NO

2. dQué ‘le qusto a su nifio/nifia del
programa I.R.I.T.?

3. (Le desagradd algo del programa I.R.I.T.

a su nifio/nifia? . s;____ No___
4: éLee mas,sﬁ'ﬁiﬁo/niﬁa en su-casa? . Si____ No--
5. dEstd su nifio/nifia mis interesado en .

la escuela ahora? » . si___ No_
6. ¢Visitd usted el programa I.R.I.T.?i | Si No

7. dTiene usted algo que sugerir para mejorar
el programa I.R.I.T.? ‘
N ; :

J

Nombre del estudiante

Nombre del Pacdre

Escuela ' B Fecha

Por favor devuelva esta forma- al Centro de Lectura lo mas .
pronto posible. : _ _ ;_ '

I.R.I.T. 1981-82

8«



e

HARTFORD.PUBLIC SCHOOLS

. Hartford, Connecticut

-Le2a1 Parent:

Your chili is presently attending one of our Intensive Reading Instructional
Teams, We would like to know how this program is benefiting your child.
. -

Please check (x) the questions liéfed below: ) 1
\ . : i ‘
" 1. Did your child enjoy attending the ILRULLT.? Yes No

«+ Wbkt did your chii' like about the 1.R.|.T.?

3. MWas there anything your child disliked about the I, R.I.T.? Yes No

L., Does your child read more at home now? Yes No

N ———

5. Is your ckild more interested in school now? Yes No

———

6, Did you visit the I.R.1.7T.7 Yes No

7. Do you have suggestions for improving the 1.R.!.T. Program?

Child's Name . Pareht's Name
School ' : Date
Please return this form to the Reading Center. ,

1.R.1.T. 1981-82
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Why?

N

CTLRUILT. STUDENT EVALUATION

DO NOT USE

Check one " . Boy _Girl : \

\
—

Check one Grade: 3 4 5

—— e

Did you like going from class to class? Yes  No

Did you like having three teachers? Yes No ‘

- 2
—— .

N

Has [ ,R.J.T. hc]ped your reading? Yes No

How?

I's YOur‘family happy with the work you did at I.R.I.T.? . '

How?

Do you want to go to reading school again? Yes No

Why?

Write one thing that you would tell a child about

FLROLLT.

I.R.1.T. 1981-82




Haﬂford, Public Schools

Administrative Offices

249 High Sticet
Hortiord, Connacticut 06103

TO:  CLASSROOM TEACHERS

¥

&

SUBJECT: INTENSIVE READING TEAM EVALUATION

A number’of your students have been’attending one of our Intensive Reading
Teams. |In order to report on the program to the State Department and to
improve our services to you, we would like you to complete the enclosed-
evaluation form. - )

We would appreciate it very much if you would return the form,

Thank you for your cooperation in this matter.

HSW:rk
Enc.’



HARTFORD PUBLIC SCHOOLS

et

Hartford, Connecticut

l.R.1.T. PROGRAM : \

Tecacher Evaluation Form

i

Name “ GFade School

Date

The number of your pupils who attended the 1,R.1.T. Program this cycl\\

Please answer the following questions in reclation to the pupil's standlng
in. your CIOSJIOOT at .the beaginning of this cycle.‘

1. Have you noticcd the improvement in skills of the children éttending-the
RoILT.? Yes No . Describe bricfly.

2. Have your children devcloped a better attitude towand-readfng?
" Yes No . !

—

3., Arc your children rcading more during their free time?
" Yes___'No__ .

L, Have you noticed an improvement in stuycnts' work .habits?

Yes No C
5.a)Were you-able to attend the 1.R.i.T. Open House? Yes No
b)Were you able to visit the I.R.I1.T. Program at any other time?
‘Yes No .

6. How many pupils remained with you during the A.M.?

7. . What effect did removing some.pupils from your classroom have on your

program?
4 . F
- 8. Do you have any. suggestions to lmprove the~l .R.1.T.7 Yes No ..
S0 What are t ey7 : :

l.R.1.T. 1981-82
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Aruitoxt provided by Eic:

ANNIE FISHER SCHOOL -
HARTFORD, CONN.



